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ABSTRACT

It is a sad . state of affairs if, in our eagerness to*
~ introduce children to. science and logical thinking, we: forget that
linguistics is a science and that children already have an immense
reservoir of data which: can he tapped. While mathematics and the
physical . sciences cannot. be ignored in - the -overall  cupriculum,
_various levels of. kinguistic analysis can. be incorporated to.
illustrate and exemplify:scientific thinking.. When a child, -regard:-
less ‘of language, .coins "I..seed it"™ (for saw) or “"beautifuler" (for
more beautiful), (8)he. is.operating on analogy, form of logic. While.
such errors must be corrected, the operations that give rige to them
should be reinforced before they are lost or discouraged. Experience
has shown that pupils can work on a wide range of linguistic
exercises--and do this with enthusiasm and enjoyment. Some examples
include: awareness 6f ‘sounds and minimal pairs .(bill : pill : vet :
- wet), homonyms (mint = candy and money factory), homophones. (as an
Introduction to inconsistenciés in English spelling: right : write,
see-1 gea), and grammatical exercises (regular and irregular forms of
tense, case, plurality, ete.). -

While it is hoped that language arts classes already exist
in the curriculum,  if ~they do not, various initial forays  into
linguistics can be made .within the confines of mathematicey;and
general science .units. This workshop will offer numerous practical

examples of how and when .this might be achieved in the overall
curriculum.

DISCUSSION

The workshop leader  distributed a handout in which seven
levels of linguistic analysis were differentiated: sounds, word-
building, -sentence-building, vocabulary, meaning, content/use/
situation, social/cultural background.,  Each of these levels was
discussed in turn and some examples -af classroom work were given
which illustrated how each level can be handled in the classroom.
Examples included: minimal pair work, description of sounds,
dividing words into-* bits, antonyms, gynonyms, genhre, style,
greetings, discourse types, connotation vs. denatatian. Participants
were asked to find examples of the principles from their own
languages. The workshop leader pointed out the various ways in which
the linguistic analysis exercises exemplified characteristics of
scientific thinking, such as observation, comparison, contrast,
definition, classification, abstraction etc.
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It is a sad state of affairs if, in our eagerness to introduce children
to science and logical thinking, we forget that 11ngu1st1cs is a science
and that children already have an immense reservoir of data which can be
tapped. While mathematics and the physical sciences cannot be ignored in
the overall curriculum, various levels of linguistic analysis can be
incorporated to 111ustrate and exemplify scientific thinking. When a
child, regardless of language, coins "I seed it" (for saw) or "beautifuler"
(for more beautiful), (s)he is operating on analogy} a form of Togic.

While such errors must be corrected, the operations that give rise to

them should be reinforced before they are lost or discouraged. Exper1ence
has shown that pupils can work onm a wide range of linguistic exercises--

and do this with enthusiasm and enjoyment. Some examples include: awareness
of sounds and minimal pairs (bill : pill, vet : wet), homonyms (mint =

candy and money factory), homophones (as an introduction to inconsistencies
in English spelling: right : write, see : sea), and grammat1ca] exercises
(regular and irregular forms of tense, case, plurality, etc.

While it 'is hoped that language artsvclasses already exist in the

-curriculum, if they do not, various initial forrays into linguistics

can be made within the confinés of mathematics and general science units.
This workshop will offer numerous practical examples of how and when this

might be achieved in. the overall curriculum.

Brief Curm'.culuhr Vitae

Or. David Zorc has been a Senior Lecturer with the School of Australian
Linguistics of Darwin Community College since 1976. He teaches Australian
Aboriginal and Islander students units im Beginning Linguistics, Creative
Writing, Own Language: Literacy, Semantics, and Dictionary Making. He
has.presented papers on~thesertop1cs at four- previous.SEAMEQ Regional

seminars.

See summary overleaf
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